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ABSTRACT
Traditional training for Team Based Learning (TBL) focuses largely on 
teaching faculty to develop lessons that will be employed to transmit 
knowledge content to learners and to facilitate TBL sessions. However, 
TBL literature that espouses its benefits as an instructional method 
foregoes guidance or training in the area of quality assurance for this 
knowledge transmission model. To successfully shift to this new 
learning model, from a curriculum where a majority of instruction was 
traditionally didactic, the following components were necessitated:

(a) student and faculty buy-in; 
(b) student and faculty training in the new pedagogy; and a 
(c) continuous quality improvement/enhancement process 

To assure quality TBLs were being developed and facilitated, a faculty 
peer review program (FPRP) was instituted that proved to be integral
in the curricular change efforts as a formative quality enhancement 
and TBL-focused faculty development endeavor.

BACKGROUND

PRACTICAL IMPLEMENTATION

DISCUSSION

REFERENCES
Ellis, S.K., Diekman, A., Mcgehee Jr., R.E., Tariq, S.G., Quick, C.M., Phelan, K. 
& Graham, J. (2015). Faculty Speak: Improvement in Faculty Satisfaction after 
Adoption of Team Based Learning at UAMS’ Medical College. (Poster 
Presentation). University of Arkansas for Medical Sciences; Little Rock, 
Arkansas.

Buskist, W. Ismail, E.A., & Groccia, J.E. (2014). A Practical Model for 
Conducting Helpful Peer Review of Teaching: Peer Review of Learning and 
Teaching. Springer; New York, New York.

Mcgehee Jr., R.E., Diekman, A., Graham, J., Tariq, S.G. & Ellis, S.K. (2013) 
Impact of Team-Based Learning on Medical Student Performance in 
Biochemistry and Cell Biology. (Poster Presentation). Team-based Learning 
Collaborative Conference, 2013. San Diego, CA.

Blauvelt, M., Erickson, C., Davenport, N. & Spath, M. (2012). Say Yes to Peer 
Review: A Collaborative Approach to Faculty Development. Nurse Educator. Vo. 
37, No. 3.

Business Organization, Business Meeting, Document, & Magnifying Glass Icons 
(Digital Images) Designed by Freepik. Retrieved from http://www.freepik.com

FACULTY PEER REVIEW PROGRAM

The FPRP consists of six phases: (1) faculty develops TBL; (2) Peer Review 
Committee (PRC) reviews TBL; (3) PRC provides feedback; (4) Faculty 
implements feedback; (5) faculty facilitates TBL (peer observation occurs); 
(6) After Event Review (AER) is conducted (peer consultation occurs).

Five senior faculty (2 basic science, 3 college of medicine) and a faculty 
educational expert, all TBL trained, composed the PRC. Within the first 12 
months, the PRC reviewed more than 20 new TBLs. Criteria (Fig. 1) were 
adopted to review faculty submissions.  Nine items were assessed as either 
“Approved” or “Consider Revising”.  Specific actions suggested were listed in 
a “Comments” box for faculty adoption into their TBL, prior to facilitation.

Fig. 1

AERs between the peer observer and the faculty facilitator(s) occurred 
following the TBL that addressed the following questions: 

(a) What went well in this TBL event?
(b) If facilitated again today, what improvements/ changes would 

you make to this event? 
(c) What pre-TBL activities would have improved this TBL?
(d) What TBL faculty development training would help achieve 

items listed in questions A-C?
(e) Plans for revision(s) to this TBL event?

In cases where faculty had been utilizing TBL as an instructional 
method prior to the curriculum change initiative, the TBL may not have 
been vetted through the FPRP. An observation and debrief were still 
conducted and the form was notated “not peer reviewed”. 

NOTE: Following the debrief, faculty received a completed debrief    
form electronically with their own comments highlighted in each    
section, followed by observer comments from the observation. 

Consider 
Approved Revising

Number of objectives xx
Objectives' format xx
Pre-class assignements link to objectives xx
RATs link to objectives xx
Application exercises link to objectives xx
Time commitment for pre-class assignments xx
Number of RAT questions xx
Number of Application exercises xx
Complexity of Application exercises xx

The FPRP was identified as one of the contributing factors in the 
successful transition to the new TBL curriculum with <50% lectures.
Faculty expressed appreciation of the FPRP in helping facilitate the 
transition to the new active learning curriculum and feedback they 
received during their AERs.

The FPRP was an integral component in the TBL curriculum that 
achieved the following within UAMS’ COM Biochemistry and Cell 
Biology Courses:

 Biochemistry major exams--Combined mean scores (76.9% to 
84.1%)

 Cell Biology major exams--Combined mean scores (77.5% to 
82.5%)

 NBME Biochemistry Shelf Exam mean scores (52.4% to 60.8%)
 59th to 85th overall percentile on NBME Biochemistry Exam

Only one year of TBL implementation data is represented, yet it 
indicates TBL’s effectiveness in teaching medical biology and 
biochemistry.
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